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Abstract 

Honest and discipline as learning outcomes need to be assessed. Many teachers have difficulty 

developing honesty and discipline assessments. The lack of honest and discipline assessment 

instruments require special attention in development. The purposes of this developmental research were 

to find out: (1) honest and discipline instrument indicators; (2) content validity of the instrument; (3) 

construct validity of the instrument; (4) instrument reliability and (5) instrument application for 

assessment. The research method used the development of affective instruments. The research subjects 

were 140 students of grade IV and V on the elementary school. The instrument used a peer-assessment 

model with a summative rating scale. Data analysis technique used content validity with Aiken index; 

construct validity with Exploratory Factor Analysis (EFA); reliability with Cronbach; and application 

of instrument with descriptive quantitative. The results of the study were indicators of honest assessment 

instruments and discipline of the peer-assessment model, consisted of 4, honest: convey the true 

information and do the examination independently. Discipline: come to school on time and obey the 

rules of the school. The content validity of the developed assessment instruments based on the theory 

had fulfilled and included in the high category. The construct validity for the developed instrument had 

fulfilled; means, all items were valid. Reliability of the developed instrument had met the requirements; 

means, the instruments were reliable. The developed instruments can be used for assessment and proved 

by the use of instruments for honest and disciplined assessment of elementary school students. 
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Introduction 

Learning process in the elementary school 

degree has long been using the thematic ap-

proach. In relation to the statement, an integrated 

thematic learning approach refers to the learning 

process that has been implemented in the 

framework of 2013 Curriculum (M. Handayani, 

2018, p.167; Utari, Degeng & Akbar, 2016). A 

thematic learning process itself might be defined 

as a learning process that involves several subject 

matters in order to provide meaningful expe-

rience for the students by associating one theme 

to another (Ain & Rahutmi, 2018; M. Handayani, 

2018; Karli, 2016; MIllah & Syah, 2017; 

Mujimin, 2006; Soero, Sulistyo & Hayat, 2014). 

Therefore, the students will understand the 

concept that they learn through immediate 

experience and association to other concepts that 

they have understood. In comparison to the 

conventional learning approach, the thematic 

learning approach will invite more active 

engagement of the students both physically and 

mentally in the teaching-learning activities 

within the classroom (Karli, 2016). The reason is 

that the thematic learning process demands the 

students to be active both in terms of cognition 

and in terms of learning materials recalling the 

fact that the teaching materials are more realistic.  

http://creativecommons.org/licenses/by-sa/4.0/
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On the other hand, Meinbach, Rothlein & 

Fredericks (2000) argue that thematic learning is 

a multidisciplinary (involving multiple subject 

matters) and multi-componential (involving 

several aspects such as skills, behaviours and 

knowledge) learning process and a thematic 

learning is performed in accordance to the in-

terest, the capacity and the needs of the students. 

In addition, a thematic learning appreciates each 

talent and each attitude that have been developed 

by the students. As a result, it is expected that 

through thematic learning the interest, the talent, 

the social attitude and the behaviours of the 

students might be well-developed 

(Widyaningrum, 2012). Furthermore, a thematic 

learning also provides bigger portion of 

interaction with social environment for the 

students (Salamah, 2017). 

The elementary school students who have 

started their interaction with the social environ-

ment will start internalizing the social attitude 

(Handayani, 2018). Social attitude is a tendency 

that has been mastered in order to evaluate social 

matters through certain manners. Social attitude 

is an important part within the development of a 

child because social attitude shapes the percep-

tion of the child toward the social environment, 

which has concrete influence on the behaviour of 

the child (Crano & Prislin, 2008). 

With regards to social attitude, the changes 

in and the development of the social attitude 

among the elementary school students have been 

concerning. The elementary school students 

nowadays tend to be less discipline, “lack” of 

responsibility and low in honesty (based on the 

observation on January 2018). Such situation is 

completely in contradiction to the ideal condition 

within the development of social attitude among 

the elementary school students. According to 

Ekowarni (2009, pp.10-14), attitude development 

has strong association to the social conditions 

that might be habituated among the elementary 

school students such as piety, affection, coopera-

tion, discipline, humility, emotion control, tole-

rance, independence, honesty, self-confidence, 

thrifty, persistence, positive-thinking, fairness, 

peace respect, creativity, citizenship, responsi-

bility and sincerity. 

The attitude of honesty and discipline has 

been the part of social attitude (Setiawan & 

Suardiman, 2018). The attitude of honesty and 

discipline as part of the core of the education that 

aims at generating the generation of moral has not 

been completely assessed yet due to the limitation 

on the assessment instrument and the teacher 

capacity especially in the assessment process. 

The teachers tend to complete the teaching period 

without viewing the significance of performing 

an accurate assessment. The results of a study by 

Stiggins (2005) show that a teacher actually 

should complete two-third until half of the 

available teaching period by being involved in 

assessment activities. Through the assessment 

activities, a teacher will continually make deci-

sions with regards to the interaction with their 

students and the decisions will be based partly on 

the information that they have gathered about the 

students from the assessment. Unfortunately, in 

the practice the teachers do not spare their time 

for the honesty and discipline assessment of the 

students. 

According to Koelhoffer (2009), honesty 

might be defined as proclaiming truth, not telling 

a lie, not cheating and not deceiving. Honesty is 

manifested through words and actions that des-

cribe the actual condition without any deceit and 

through straightforward information with brief, 

spontaneous and natural manner. In sum, honesty 

might be defined as being trustworthy due to the 

words and actions that go in accordance to the 

truth. Departing from the statement, honesty 

might refer to the perception of being trustworthy 

in words, actions and jobs. Among the 

elementary school students, honesty is an aspect 

that should be internalized since the beginning. 

The root of honesty, namely honest, itself is an 

adjective that bears several importance namely: 

(1) not telling a lie (being straightforward); (2) 

not being deceitful (for example: attending to the 

governing regulations during a discussion); and 

sincere. Honesty thus is an attitude of not telling 

a lie and having a straightforward heart that an 

individual has internalized as the reflection of his 

or her life values. 

The components of honesty that has 

numerous indicators might be involved into the 

design of an accurate assessment. These indica-

tors might be adjusted to the level of development 

among the elementary school students. In 

addition, these indicators have strong association 

to the daily life and the daily teaching-learning 

activities of the students. Then, the indicators of 

honesty that will be involved in the study are: (1) 

the students complete the test independently; and 

(2) the students deliver information in a 

straightforward manner. Raka et al. (2011, p.113) 

state that discipline refers to performing kindness 

based on the willingness and the awareness of an 

individual instead of request or supervision. In 

this regard, the most important aspect that should 
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be developed is self-discipline. Self-discipline 

refers to the attitude of discipline that appears 

from the self-awareness, the self-belied and the 

self-understanding instead of fear.  

The development of discipline refers to the 

opinion by Nucci & Narvaez (2008, p.197), who 

explain that the development of discipline might 

assist the teachers in developing the needs of 

trustworthy relationship and might also assist all 

students to learn and develop both academically 

and morally. The development of discipline that 

a teacher has pursued might shape the students 

into a personality of discipline and improve 

students’ academic achievement altogether in the 

same time. The students who internalize the 

characteristics of discipline in their daily life will 

certainly show the characteristics of discipline on 

the learning process within both in their class-

room and their house. Consequently, the charac-

teristics of discipline will indirectly influence the 

improvement of the students’ academic 

achievement in the school. Furthermore, Lickona 

(2004, p.164) states that discipline does not refer 

to any control on the group of students but instead 

refers to the character education with discipline 

as the main direction. Referring to multiple 

opinions that have been elaborated previously, it 

might be concluded that student’s discipline 

refers to the act of order and obedience toward 

numerous requirements and regulations in the 

school. The indicators of discipline among the 

elementary school students are namely: (1) the 

students always come on time; (2) the students 

obey the school regulations; (3) the students use 

things in accordance to their function; (4) the 

students pick up and return things from and into 

their place; (5) the students try to obey the 

regulations that have been agreed; and (6) the 

students wait for their turn in order. 

The dimensions of discipline with their 

indicators will ease the assessment process since 

these indicators might be adjusted to the level of 

the development among the elementary school 

students. In addition, these indicators are strongly 

associated to the students’ teaching-learning 

activities and daily life. Then, the indicators that 

will be investigated within the study are the 

students come on time to school/classroom and 

the students obey the school regulation. 

The limited instrument for the assessment 

of honesty and discipline becomes the main 

reason behind the conduct of the study. With 

regards to the statement, the final objective of 

conducting the study is to generate an assessment 

instrument of honesty and discpline in the form 

of peer-assessment. Peer-Assessment (PA) is an 

activity of assessment that involves the students 

and their peers during the learning processs under 

the framework of providing constructive feed-

back (Karami & Rezai, 2015; Setiawan & 

Suardiman, 2018; Sriyati, Permana, Arini & 

Purnamasari, 2016; Wanner & Palmer, 2018). As 

an alternative, PA might also be described as an 

assessment model that entails the students’ 

decision with regards to the assignment/task of 

their peers during the cooperation in their group. 

Basically, several definitions of PA 

provided by the experts similarly display the 

involvement of other students in the assessment 

process. Peer Assesssment is a form of assess-

ment that aims at eliciting feedback information 

from the peers in addition to eliciting feedback 

information from the teachers (Clarke, 2005; 

Wijayanto & Mundilarto, 2015). Furthermore, 

Wijayanti & Mundilarto (2015) define that Peer 

Assessment is a process of involving students to 

provide peer feedback by means of marking 

activities. Black et al. (Clarke, 2005) asserts that 

Peer Assessment might be effective feedback 

during the teaching-learning process since the 

students have more freedom to mutually provide 

and receive criticisms from one to another under 

their daily language. The students thus will be 

more excited in their learning process if they have 

feedback from both their teachers and their peers. 

Ellington, Earl & Cowan (1997) assert that the 

involvement of students in Peer Assessment 

might be performed by mutually assessing each 

other. One of the activities that might be done in 

relation to the statement is observing the 

behaviours of the students’ peers. The use of PA 

serves as the effort of improving the learning 

process quality, especially in involving the 

students into the assessment process, so that the 

students’ social interaction will increase, the 

students’ trust toward their peers will also 

increase and the teachers are assisted in eliciting 

the individual feedback of the students. Based on 

the above elaboration, it might be concluded that 

PA might serve as the basis of summative assess-

ment in addition to serving as the basis of 

formative assessment. In other words, the 

information about the students’ capacity that 

have been gathered during the learning process 

might be a matter of reference for the 

achievement of the students’ learning results. In 

addition, it has been asserted by Dochy et al. 

(1999) that PA might serve as the basis of both 

formative and summative assessment and might 
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even design a wider assessment scheme in 

combination with self-assessment.  

Within the conduct of the study, the main 

focus is the development of assessment instru-

ment the students’ social attitude, namely 

honesty and discipline, for Grade IV and V of 

elementary schools. The instrument that has been 

developed is expected to assist the elementary 

school teachers to assess the students’ honesty 

and discipline in the school environment appro-

priately. Both components are strengthened by 

the Core Competence II in 2013 Curriculum. In 

other words, the social attitude which assessment 

instrument will be developed only consists of 

honesty and discipline. 

Method 

The study aimed at developing an assess-

ment instrument of elementary school students’ 

honesty and discipline within the integrated 

thematic learning process. Then, the social 

attitude assessment instrument that had been 

developed was a non-test instrument. The 

development of the social attitude assessment 

instrument was based on the components of 

honesty and discipline. On the other hand, the 

form of the instrument that had been developed 

was the Peer Assessment (PA) questionnaire. 

The model for the development of the 

assessment instrument referred to the procedures 

that had been suggested by McCoach, Gable & 

Madura (2013, pp.277-283) with modification. 

The assessment instrument was developed based 

on the social attitude that might be found on the 

components of honesty and discipline. The 

matters of consideration within the development 

of the assessment instrument were theoretical 

review, components of indicator establishment, 

measurement scale and school needs. Then, as 

having been stated in the previous paragraph, the 

instrument that had been developed was the Peer 

Assessment (PA). The model of development had 

been selected based on the results of the 

theoretical review, the facts in the fueld and the 

effectiveness of use. In the same time, within the 

conduct of the study the researcher also elied on 

the data that had been gathered from both the 

experts and the teachers in terms of instrument 

quality. The data from both the experts and the 

teachers were provided in the form of assessment. 

The sequence in the conduct of the study might 

be consulted in Figure 1.  

The sample that had been selected for the 

conduct of the study was the students from Grade 

IV and Grade V of the elementary schools that 

had implemented the integrated thematic learning 

approach. The students who had been the sample 

of the study were gathered from three elementary 

schools and the total number of the respondent 

was 140 people. 

Data gathering method and data gathering 

instrument were very significant in defining the 

data that had been gathered. The main data in the 

research and development effort were the quan-

titative data. The quantitative data were based on 

the provision of scores that had been assigned on 

the instrument that had been developed. Then, the 

supporting data in the research and development 

effort were the qiualitative data. In general, 

within the study the qualitative data referred to 

the data that had been attained from the 

discussions, the instrument readability test and 

the expert judgment. Then, the qualitative data 

were used in developing the constructs of social 

attitude assessment by viewing both the teachers’ 

readability and the instrument’s validity from the 

aspect of expert judgment. On the other hand, the 

quantitative data were used in viewing the stu-

dents’ readability, the construct validity, and the 

construct reliability of the instrument that had 

been developed. The quantitative data were 

gathered from the instrument that had been 

developed namely Peer-Assessment (PA) 

questionnaire. 

The data analysis in the study was divided 

into two main stages. The first main stage was the 

analysis toward the assessment instrument that 

had been developed from the aspect of validity 

and reliability after the testing took place. The 

second main stage was the analysis toward the 

results of instrument implementation in the 

assessment of honesty and discipline. 

The validity of an item should be able to 

explain the measurement or the assessment along 

with the aspects under measurement or assess-

ment. The agreement among the experts within 

the expert judgment toward the indicators and the 

items of the social attitude honesty and discipline 

heavily defined the content validity because the 

instrument that had been developed was believed 

to measure the honesty and the discipline. In 

order to identify the agreement within the expert 

judgment, the index of item validity that had been 

proposed by Aiken (Kumaidi, 2014) should be 

employed. According to Retnawati (2016, p.31), 

the results of Aiken agreement index might be 

categorized into 3 namely low validity (less than 

0.40), moderate validity (between 0.41 and 0.80) 

and high validity (higher than 0.80). 
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Figure 1. The Sequence for the Development of Honesty and Discipline Assessment Instrument 

The second stage of validity test was 

meaningfulness path test. This stage was iden-

tical to the construct validity test. The meaningful 

path test was performed by testing the construct 

that had been proposed in the instrument of 

honesty and discipline assessment. After the 

meaningful path test analysis was performed, the 

indicators were converted into the items for the 

Self-Assessment (SA) instrument and the Peer-

Assessment (PA) instrument. The approach that 

had been adopted for the construct validity test 

was the Exploratory Factor Analysis (EFA). The 

use of the criteria was viewed in MSA with 

minimum requirement 0.50. This loading factor 

served as the reference in making decisions on 

the valid items. 

After the construct validity test had been 

completed, the next test that should be conducted 

was the reliability estimation test toward the 

social attitude assessment. The results of the 

reliability test showed how far consistency, 

continuity, stability and trustworthiness had been 

achieved in both the measurement results and the 

instrument of social attitude assessment so that 

the measurement results might be reliable; in 

other words, according to its concept reliability 

might be defined as how far measurement results 

might be trustworthy (Azwar, 2015). The 

reliability estimation test for the instrument of 

social attitude test among the elementary school 

students was performed by using the internal 

consistency approach with the support from the 

Cronbach’s Alpha formula and SPSS 20.00. The 

Cronbach’s Alpha formula was used based on the 

dichotomous (non-interrogative) responses in the 

instrument. The criterion for defining the 

reliability of the instrument was as follows: if the 

Alpha coefficient is equal to 0.70 or higher then 

the instrument is reliavle (Mardapi, 2017; 

Nunnally & Bernstein, 1994). The instrument 

that had been developed already had high index 

of reliability (minimum 0.70) and thus the 

instrument might be implemented in the test. An 

instrument that has high reliability index is very 

good for implementation because the instrument 

is more consistent in measurement.  

The instrument reliability was very impor-

tant because the instrument reliability displayed 

the stability and consistency within the imple-

mentation. A stable instrument might be employ-

ed to the respondents that had characteristics 

similar to the study. Consequently, the results of 

the assessment instrument that had been 

developed might be widely implemented.  

Then, for the data analysis toward the 

results of honesty and discipline assessment the 

researchers employed categorization on the 

assessment results by using score, mean score 

and standard deviation. These data were attained 

from the overall score that had been gathered 

from the respondents. On the other hand, for the 

data that had been attained from the social 

attitude assessment instrument the researcher 

employed the categorization that had been 

Preliminary Review 

Instrument Design Theoretical and Expert Review 

Instrument Revision 

Instrument Design 

Data Analysis EFA 

Presentation and Conclusion  
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proposed by Mardapi (2007). The categorization 

might be consulted in Table 1 below. 

Table 1. Categorization of Honesty and 

Discipline 

No. 
Elementary School Students’ 

Score 
Category 

1. X ≥  + 1.SDx Internalized 

2.  + 1. SDx > X ≥ X Developed 

3.  > X ≥  - 1. SDx Apparent 

4. X <  - 1. SDx Inapparent 

Note: 

: overall mean score of the elementary students 

in a classroom  

SDx: standard deviation for the overall score of 

the elementary school students in a 

classroom 

X: score that the students had achieved 

The categorization was assigned to each 

student in detail for the honesty and discipline 

assessment. The results of the categorization 

might display the tendency of the students’ 

honesty and discipline. 

Results and Discussions 

Content Validity 

The content validity test is performed by 

distributing the instrument to the experts for 

gathering the results of their qualitative assess-

ment. This validation is performed in order to 

view whether the instrument that had been 

designed had good content validity or not. Within 

the process, the experts assess and give feedback 

on the draft of the instrument, the consistency 

between the guidelines and the choice of words 

and the continuity between the guidelines and the 

items of the instrument that has been developed. 

The results of the assessment toward the instru-

ment are provided in numbers. The numbers then 

are estimated by using the Aiken formula in order 

to view how valid the indicators and the items 

that had been designed were. The results of the 

estimation by using the Aiken Formula might be 

viewed in Table 2.  

From the results of content validity by 

using the Aiken Formula, it is found that the 

Aiken score for all items has been ranging from 

0.750 until 1.000 which has been higher than 

0.700 (> 0.700). The implication is that the 

indicators that has been proposed were valid 

(compatible) to the existing components. Table 2 

shows that from 6 indicators 5 indicators belong 

to the “High” category and 1 category belongs to 

“Moderate” category. As a result, it might be 

concluded that all indicators that have been 

proposed might be implemented into the design 

of honesty and discipline assessment instrument 

for elementary school students.  

The content validity is assessed in terms of 

items and the results of item reliability 

measurement are gathered from the compatibility 

between the items and the indicators that has been 

proposed. The estimation method that has been 

adopted is the Aiken Index. The results of Aiken 

Index calcilation for the PA instrument might be 

consulted in Table 2. From the results in Table 2, 

it is found that all items in the PA Instrument 

belong to the “Valid” category since the results 

of the Aiken Index that has been gathered range 

from 0.750 until 1.000. Because the results of 

Aiken Index have been higher than 0.700, all 

items in the instrument that has been developed 

already have good and feasible level of validity 

for the further conduct of the study. Then, the 

item dissemination consists of 18 items with 15 

items belong to the “High” category and 3 items 

belong to the “Low” category. 

The Aiken Index calculation involves 

several experts namely the measurement and 

assessment expert, the character education expert 

and the children’s affective development expert. 

The results of Aiken Index calculation might be 

consulted in Table 3. 

Table 2. The Results of Aiken Index for the Compatibility between the Indicators and the Components  

No. Components Indicators Aiken Index Criteria 

1. Honesty Indicator 1 0.833 High 

Indicator 2 0.917 High 

Indicator 3 0.750 Moderate 

2. Discipline Indicator 1 1.000 High 

Indicator 2 1.000 High 

Indicator 3 0.917 High 
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Table 3. The Results of Aiken Index for the Compatibility between the Items and the Indicators of PA 

Instrument 

No. Component Indicators  Item Aiken Index Criteria 

1. Honesty The students com-plete the test inde-

pendently 
Item 1 1.000 High 

Item 2 0.917 High 

Item 3 0.833 High 

Item 4 0.917 High 

The students deliver information in a 

straightforward man-ner 
Item 1 0.750 Moderate 

Item 2 0.917 High 

Item 3 0.917 High 

Item 4 1.000 High 

Item 5 0.917 High 

2. Discipline The students come on time to school / 

classroom 
Item 1 1.000 High 

Item 2 1.000 High 

Item 3 0.750 Moderate 

Item 4 0.833 High 

Item 5 0.917 High 

The students obey the school regulation Item 1 0.917 High 

Item 2 1.000 High 

Item 3 0.917 High 

Item 4 0.750 High 

Table 4. The Results pf PA Instrument Readability 

No. PSSA Instrument  Comprehension User-Friendliness Attraction 

1. Good 10 9 11 

2. Moderate  3 3 3 

3. Low 2 3 1 
 

Instrument Readability Test 

Based on the suggestion and the results of 

content validity (by means of Aiken Index), the 

researcher performs overall improvement toward 

the instrument. The improvement that has been 

performed aims at generating ready-to-imple-

ment instrument. Prior to the second implemen-

tation, the instrument that has been revised 

should be put into the readability test. The 

readability test is performed on the elementary 

school students by involving 15 respondents from 

these students. The results of the PA instrument 

readability test show that the students respond the 

PA instrument well. Furthermore, from 15 

students 10 students have good understanding 

toward the instrument while 9 students have good 

response toward the instrument readability. In 

terms of attraction, 11 students show good 

response. These findings show that the PA 

instrument is feasible for implementation. A 

better description on these responses might be 

consulted in Table 4 and Figure 3. 

 

Figure 2. The Histogram of PA Instrument 

Readability Test 

 

Figure 3. The Histogram of Students’ Honesty 

Assessment 
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Figure 4. The Histogram of Students’ Discipline 

Assessment 

Construct Validity and Reliability 

The analysis for the construct validity is 

performed by using the CFA approach. In the 

preliminary stage, the KMO Bartlett test is 

performed in order to identify the sample 

adequacy. The results of KMO Bartlett test show 

that the KMO Bartlett index is equal to 0.832 and 

the figure implies that the samples come from the 

population with the same variance. Then, in order 

to identify the item validity the researcher 

employs the anti-image correlations in which the 

results of EFA range between 0.500 and 0.900. 

These results imply that the items in the 

instrument have been valid and applicable. 

After viewing the Aiken Index, the 

researcher views the Eigenvalue in order to 

define the factors or the components that have 

been established. The results of the Eigenvalue 

might be consulted in Table 5. 

Table 5. The Results of Eigenvalue from the 

Instrument 

No. Komponen/Faktor Eigen Value 

1. Component 1 7.562 

2. Component 2 1.639 

3. Component 3 1.517 

4. Component 4 1.272 

From the results in Table 5, it is found that 

the instrument under analysis yields four 

components. These components are the ones that 

will be the indicators of honesty and discipline 

assessment instrument. 

After the validity estimation test has been 

conducted, the researcher views the reliability 

value. The result of validity estimation test by 

means of Cronbach’s Alpha is 0.832. This value 

indicates that the instrument has already been 

reliable. Actually, the definition of both measure-

ment reliability and measurement validity is 

similar. The only difference lies in the usage of 

the term. The concept of reliability in the 

measurement reliability has strong association to 

the error of measurement. The error of measure-

ment itself displays how far the inconsistency 

within the measurement results will take place if 

repetitive measurement is conducted toward the 

same subject. One of the factors that might cause 

the error of measurement is the variation within 

the response of the respondents (Viswanathan, 

2005); for example, there is an extreme response 

in which one item has been massively responded 

by the respondents. Departing from this expla-

nation, high level of reliability implies low error 

of measurement and vice versa (Coaley, 2010). In 

relation to the situation, error of measurement 

should be given attention in order to attain an 

instrument with high level of reliability.  

On the contrary, reliability refers to the 

correlation between the item scale and all 

responses toward the item within the instrument 

(Robinson, Shaver, Wrightsman & Andrews, 

1991).  The concept of reliability deals with how 

far the results of measurement process might be 

trustworthy (Azwar, 2015). The reliability 

estimation test toward an instrument is performed 

by using a consistency approach namely the 

Cronbach’s Alpha formula. The formula is not 

based on the interrogative type of instrument 

response but instead the formula is based on the 

gradual type of instrument response, which is 

elicited from the respondents’ alternative criteria. 

An instrument will be considered reliable if the 

item joint coefficient (Alpha reliability) is equal 

to 0.70 or higher (Mardapi, 2017; Nunnally & 

Bernstein, 1994; Sunyoto, 2012). Looking at the 

definition, it might be safely concluded that the 

instrument that has been developed is already 

reliable. 

After the instrument that has been 

developed is considered valid, the instrument is 

implemented into the process of honesty and 

discipline assessment. The results of honesty 

assessment might be consulted in Table 6 below. 

Table 6. The Score of Elementary School 

Students’ Honesty 

No. Score 
Number of 

Students 
Percentage 

1. A (internalized)  35 60.34% 

2. B (developed) 19 32.76% 

3. C (apparent) 4 6.90% 

4. D (inapparent) 0 0.00% 

Total 58 100.00% 

From the results in Table 6, it is apparent 

that the elementary school students’ honesty 

score falls to the “A (internalized)” category. 

However, the honesty score from some elemen-

tary school students falls to the “D (inapparent).” 
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These scores imply that honesty as a social 

attitude has been starting to internalize within the 

thematic learning process. The results in this 

section might be consulted in Figure 3. Further-

more, the results in Table 6 and Figure 3 show 

that in general from 58 elementary school 

students 23 students (39.66%) fall into the “A 

(internalized)” category, 16 students (27.58%) 

fall into the “B (developed)” category, 12 

students (20.68%) fall into the “C (apparent)” 

category and 7 students (12.07%) fall into the “D 

(inapparent)” category.  

In relation to school life, honesty might be 

defined as not committing any act of plagiarism 

(Koelhoffer, 2009). As a result, honesty might 

include not the work of a peer and admitting it as 

his or her work without any permission. In 

addition, honesty might be displayed by copying 

a peer’s assignment, cheating during a test and 

paying someone to complete the homework. The 

honesty that has been manifested within the 

elementary school students will bring about huge 

contribution toward the students’ affective 

development. The students who have internalized 

honesty in their daily life will gain success within 

their learning process. 

After the honesty has been assessed, the 

researcher process to the assessment of discipline 

among the elementary school students. The 

results of the discipline assessment might be 

consulted in Table 7. 

Table 7. The Results of the Elementary School 

Students’ Discipline Assessment 

No. Score 
Number of  

Students 
Percentage 

1. A (internalized)  23 39.66% 

2. B (developed) 16 27.59% 

3. C (apparent) 12 20.68% 

4. D (inapparent) 7 12.07% 

Total 58 100.00% 

From the results in Table 7, it is clear that 

the elementary school students’ discipline falls 

into the “A (internalized)” category. Then, the 

honesty score of the remaining students is fallen 

into the “B (developed)” category and the “C 

(apparent)” category. In other words, there are 

not any students whose discipline score falls into 

the “D (inapparent)” category. These scores 

imply that the elementary school students’ 

discipline as a social attitude has been starting to 

internalize within the thematic learning process. 

The results in this section might be consulted in 

Figure 4. Furthermore, the results in Table 4 and 

Figure 4 show that in general from 58 students 35 

students (60.34%) fall into the “A (internalized)” 

category, 19 students (32.76%) fall into the “B 

(developed)” category and 4 students (6.90%) 

belong to the “C (apparent)” category.  

Nucci & Narvaez (2008, p.197) explains 

that developmental discipline can help teachers 

build the trusting relationships necessary for all 

students to learn and develop academically and 

morally. The development of discipline that has 

been pursued by the teachers is able to mould the 

students into a personality of discipline with 

increasing academic achievements. The students 

who have the characteristics of discipline in their 

daily life will also display their discipline when 

they attend the learning process not only in their 

house but also in their school so that the students 

will indirectly enjoy the increasing academic 

achievement. The high level of discipline among 

the elementary school students will trigger their 

success in their learning process. Internalizing 

discipline in the thematic learning process will 

certainly shape the culture of discipline among 

the elementary school students. In other words, it 

is certainly clear that the thematic learning 

approach that has been implemented is able to 

generate the personality of discipline among the 

elementary school students. 

Conclusions 

Based on the analysis toward and the 

discussion of the instrument of honesty and 

discipline assessment, the researcher would like 

to draw several conclusions. First of all, there are 

four components in the instrument of honesty and 

discipline assessment namely: (1) the students 

complete the test independently; (2) the students 

deliver information in a straightforward manner; 

(3) the students come on time to school/ 

classroom and (4) the students obey the school 

regulation (the first two components belong to the 

indicators of honesty while the latter two com-

ponents belong to the indicators of discipline). 

Second, in terms of validity the instrument of 

honesty and discipline assessment that has been 

developed belongs to the “High” category and 

thus already meets the requirements of construct 

validity. Third, in terms of construct validity the 

instrument of honesty and discipline assessment 

that has been developed already meets the 

requirements of validity; therefore, all of the 

items within the instrument have already been 

valid. Fourth, in terms of reliability the instru-

ment of honesty and discipline assessment that 

has been developed already meets the require-

ments of reliability; as a result, the instrument has 
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been reliable. Fifth, due to meeting the require-

ments the instrument that has been developed 

might be implemented into the assessment 

process.  
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